PHILOSOPHY AND PURPOSE OF ANDOVER PUBLIC SCHOOL’S EVALUATION PROCESS
Andover Public Schools believe that Andover students deserve the highest quality of instruction.  To ensure quality instruction for every student, evaluation of all certified personnel is essential and is one of the district’s primary responsibilities to students, patrons, and staff.

Purpose of Evaluation Process

The purpose of the professional educator evaluation process in Andover Public Schools is to provide quality instruction that aligns with district goals and objectives. In addition, this process is designed to promote professional learning that allows educators to continually grow and learn new techniques to improve their instructional practices and methods.

· Effective educator evaluation:
· Reflects research-based standards

· Is systematic and continuous

· Embodies standards of excellence

· Is cooperatively developed between evaluator and educator
· Is continually reviewed and refined to reflect the needs of the organization.

· Professional growth results from:
· Maximizing strengths and working on areas for growth
· Setting realistic goals

· Providing resources

· Defining responsibilities

· Establishing strategies for continuous improvement

· Fostering self reflection

· Monitoring performance

A Framework for Teaching by Charlotte Danielson

The “Framework for Teaching” was selected as the basis for USD #385’s educator evaluation system because it is researched-based and provides a clearly defined framework to help educators improve their instruction.  More specifically, the framework:

1. Enhances professional practice by seeking to identify principles of effective practice and classroom organization.  Such principles maximize student learning and promote student engagement. 

2. Provides a common vocabulary for discussions regarding professional excellence in teaching. 

3. Provides clear expectations, via the rubrics, about what constitutes good teaching and serves as a guide for educators striving to attain mastery teaching status.  

4. Parallels district improvement initiatives currently underway in USD #385 (i.e. Improving Classroom Practice, School Improvement Goals, Improving Professional Development, Continuous Improvement, High Expectation, etc.).
5. Is based on research.   The Educational Testing Service (ETS) conducted research, led by Charlotte Danielson, which produced the development of Praxis III: Classroom Performance Assessments for Licensing Beginning Educators.  

The development process incorporated extensive literature reviews, expert panels, job analyses, and pilot and field-testing.  More recently, ASCD’s book Enhancing Professional Practice:  A Framework For Teaching (Danielson, 1996) was based on the Praxis III.  It was researched and linked to the principles of exemplary practice described by the Interstate New Educator Assessment and Support Consortium (INTASC).  The book expands the teaching skills identified in Praxis III to include the work of experienced educators, and the book reflects the vision of teaching and learning embedded in the work of the National Board for Professional Teaching Standards (NBPTS).  This framework, building on the earlier work of others, is the latest effort along these lines; and many school districts have used it as an organizing structure in defining effective teaching and establishing criteria for their evaluation systems.   (Danielson & McGreal, 2000) 

6.
The Framework for Teaching, with its 4 domains and 22 specific components, is designed to: 

· Provide every educator, via the rubrics, valuable feedback to guide their planning for effective instruction.

· Provide evaluators, via Domains 2 and 3, clear guidelines to assess the components of effective teaching that are directly observable in the classroom setting.

· Provide educators and evaluators, via Domains 1 and 4, a vehicle for meaningful discussion on teaching skills not directly observable in the classroom.

Professional Competency Domains

DOMAIN 1:  Planning and Preparation (how a educator designs instruction)

1a.
Demonstrating Knowledge of Content and Pedagogy

1b.
Demonstrating Knowledge of Students

1c.
Selecting Instructional Goals

1d.
Demonstrating Knowledge of Resources

1e.
Designing Coherent Instruction

1f.
Assessing Student Learning

DOMAIN 2: The Classroom Environment (the interactions that occur in the classroom)
2a.
Creating an Environment of Respect and Rapport

2b.
Establishing a Culture for Learning

2c.
Managing Classroom Procedures

2d.
Managing Student Behavior

2e.
Organizing Physical Space

DOMAIN 3: Instruction (the heart of teaching---the actual engagement of students in content)
3a.
Communicating Clearly and Accurately

3b.
Using Questioning and Discussion Techniques

3c.
Engaging Students in Learning

3d.
Providing Feedback to Students

3e.
Demonstrating Flexibility and Responsiveness

DOMAIN 4: Professional Responsibilities (the roles outside of those in the classroom)

4a.
Reflecting on Teaching

4b.
Maintaining Accurate Records

4c.
Communicating with Families

4d.
Contributing to the School and District

4e.
Growing and Developing Professionally

4f.
Showing Professionalism

Rubrics exist for each component within the four domains, with ratings as follows:
· Exemplary

Evidence of high levels of knowledge, implementation and integration of performance standards along with evidence of leadership initiative and willingness to model and/or serve as a mentor for colleagues.

· Proficient

Evidence of increased knowledge, implementation and integration of performance standards.  Evidence of a clear proficiency and skill in the performance area.  

· Basic

Evidence of basic knowledge and implementation of performance standards.  Integration of performance standards is not evident.  Educator is making progress towards proficiency.  

· Unsatisfactory

Little or no knowledge and minimal implementation of performance standards. 
Does not meet minimal performance standards and needs substantial improvement.  

Domains and rubrics extracted from: Charlotte Danielson, Enhancing Professional Practice-A Framework for Teaching and from ETS Pathwise.
OVERVIEW OF THE 
EDUCATOR EVALUATION PROCESS


Educator Pre-Observation/Planning Form

Educator:________________________________    Building_______________________________

Date of Pre-conference:_____________________     Date of Observation____________________
Grade Level/Curriculum Area Observed:_______________________________________________

Standard or Objective of the Lesson Taught :___________________________________________
*NOTE:  In lieu of narrative for #2, 3, 4, and 6, you may refer to your lesson plan, if attached.

1. Briefly describe the students in this class, including those with special needs. (Component 1b)
2. *How was prior knowledge assessed?  (Component 1c)
3. *What instructional strategies do you plan to use to engage students in the content?  (Component 1e)
4. *What instructional materials or other resources will you use?  (Attach sample materials you will be using in the lesson.)  (Component 1d)
5. What difficulties with the lesson do you anticipate the students might have?  (Component 1a)
6. *How do you plan to assess student achievement of the goals?  (Attach any tests or performance tasks, with rubrics or scoring guides.)  (Component 1f)
7. How will you use the results of the assessment?  (Component 1f)
8. Please list any other information you feel pertinent.

Classroom Observation Form
Educator_________________________  Subject_________________     Date_____
Observer_____________  Class Period/Grade________  Time In____ Time Out____
	2a: Respect and Rapport
*Educator Interaction with students  *Student Interaction


	3a: Communicating Clearly and Accurately

*Directions and procedures  *Oral and written language

	2b: Establishing a Culture for Learning
*Importance of content  *Student pride in work

*Expectations for learning and achievement


	3b: Using Questioning and Discussion Techniques
*Quality of questions  *Discussion techniques  *Student participation

	2c: Managing Classroom Procedures
       *Instructional groups  *Transitions  *Materials & supplies

       *Non-instructional duties  *Volunteers and paraprofessionals


	3c: Engaging Students in Learning
        *Representation of content  *Activities and assignments

        *Groups of students  *Instructional materials and resources

        *Structure and pacing

	2d: Managing Student Behavior
      *Expectations  *Monitoring of student behavior  

      *Response to student behavior


	3d: Providing Feedback to Students
      *Quality: accurate, substantive, constructive and specific  *Timeliness

	2e: Organizing Physical Space
       *Safety and arrangement of furniture

       *Accessibility to learning and use of physical resources


	3e: Demonstrating Flexibility and Responsiveness
       *Lesson adjustment  *Response to students  *Persistence


Educator Reflection Form
Please comment on the different aspects of your instructional delivery of this particular lesson.  To what extent were they effective?  What would you do differently to improve the lesson?

(Educator Artifact for Component 4a only)

	
	Were the following aspects of your instructional delivery effective?  Why or why not?
	What would you do differently to improve the lesson?

	Instructional

Strategies


	
	

	Student

Grouping(s)
	
	

	Student

Activities
	
	

	Materials,

Resources, and

Technology
	
	


Artifact Checklist

	Teacher __________________________________
	School___________________________

	Administrator _____________________________
	Assignment_______________________

	DOMAIN 1: PLANNING AND PREPARATION

	 
	Artifact Submitted

	1a. Demonstrating Knowledge of Content and Pedagogy
	 

	1b. Demonstrating Knowledge of Students
	 

	1c. Selecting Instructional Goals
	 

	1d. Demonstrating Knowledge of Resources
	 

	1e. Designing Coherent Instruction
	 

	1f. Assessing Student Learning
	 

	Comments:

	DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

	 
	Artifact Submitted

	4a. Reflecting on Teaching  (Required)
	Educator Reflection Form

	4b. Maintaining Accurate Records
	 

	4c. Communicating with Families
	 

	4d. Contributing to the School and District
	 

	4e. Growing and Developing Professionally
	 

	4f.  Showing Professionalism
	 

	Comments:

	                                                                                                                                                                                                                                                                       __________________________________                                                                                                                                                        Teacher Signature
	Date  _______________________

	 __________________________________                                                                                                                                            Evaluator Signature
	Date  _______________________


Framework for Teaching

Possible Artifacts List

Examples of Possible Artifacts –Domain 1
clearly
· Teachers’ Pre-service Transcripts + Continuing Education in the content area                        (PDC, Workshops)

· Lesson plans incorporating best practices

· Sharing new knowledge with peers

· In-Service Training

· Active involvement in Professional Learning Communities (logs, team agendas)

· Trouble-shooting (teacher writes a list of commonly made student errors)

1b.  Knowledge of Students

· Review cumulative file of student
· Personal Plans of Progress
· Instructional Grouping Techniques
· Student profile worksheets
· Index cards with student information
· Lesson plans reflecting differentiated instructions (awareness of students needing accommodations and awareness of developmental and cognitive abilities)
· Kan-Ed Learning styles test
1c.  Selecting Instructional Goals

· Lesson Plans (show relationship to district curriculum & state standards)
· Standards are posted in the classroom. 
· Curriculum (map, calendar)
· Evidence of  modified curriculum (intervention plans, IEPs, enrichment)
· PLC/Team Agendas and minutes
1d.  Knowledge of Resources

· List of resources with varying levels to accommodate students (notes, assessments, anecdotal records). 
· Demonstration of school/community resources (library, Arts Partners, AAF).  Could use lesson plans.
· Classroom budget money is spent on substantive educational resources (ex. Kagan materials vs. stickers)
· Record of human resources (i.e. speakers, parent volunteers, civic groups, museums, classroom visitors, field trips).
· Use of grant, Andover Advantage Grant
· Evidence of collaboration and learning with peers and colleagues.
· Classroom Inventory
1e.  Designing Coherent Instruction

· Lesson plans show progression of complexity

· Curriculum Mapping

· Teacher & student reflection of lessons, learning, or feedback (written or oral).

· Student developed rubric (teacher) tied to specific goals.

· Concept Map – Advanced Organizer

· Meaningful/respectful tasks

1f.  Assessing Student Learning

· Assignments & assessments including standards that are clearly identified.   
· Documentation of how student learning of standards is assessed.
· Performance assessment tasks (student samples-exemplary)
· Rubrics
· Student portfolios with reflection
· Vary assessment techniques meeting all learning styles.
Examples of Possible Artifacts –Domain 4
4a.   Reflecting on Teaching 

· Educator Reflection Form (Required)
· Written reflection on a lesson taught 

· Lesson plans with reflective notations

· Pre and Post Tests with explanations

· Anecdotal Records

· KPA, or PDC documentation

· Projects 

· Portfolios 

· Student Survey

· Audio/Video Tape of class lesson

· Samples of Student Work

· Peer Observations
4b.  Maintaining Accurate Records

· Copy of Gradebook

· Copy of Seating Chart

· Copy of Lesson Plan Book

· Copy of Classroom Budget and/or Inventory

· Student Documentation

4c.  Communicating with Families

· Parent Newsletter

· Notes to Parents

· Copies of e-mails to parents

· School Notes.com

· Classroom Webpage

· Parent e-mails

· Letters to parents

· Meet Your Teacher Night-Attendance

· Conference Summaries
· Parent Nights
4d.  Contributing to the School and District

· List of School and District Committees 

· Service to the Profession Log

· Record of outside activities that you sponsor

· Supplemental Assignments

· Volunteer and supervision activities

4e.   Growing and Developing Professionally

· Kansas Performance Assessment.  

· PDC documentation

· Summaries of workshops attended 

· Reading Current Literature

· Best Practices Website reviews

· Action Research

· National Board Certification

· Mentoring

· Supervising Student Teachers

· Professional organization membership

· Teacher Awards – Golden Apple, Bright Red Apple, KTOY, Master Teacher

· Member of KEEN (Kansas Exemplary Educator Network)

4f.   Showing Professionalism

· Professional organization leadership roles

· Leadership roles in the school or in the community

· Personal Adult Advocate

· Student Advocacy

· Student Based Support Team (SBST)

Professional Development Action Plan (PDAP)
Staff development that improves the learning of all students deepens educators’ content knowledge and learning strategies.  It provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately.

State the Individual Development Plan Goal that you desire to emphasize this year: (i.e. District, Building, Individual, or Service to the Profession Goal).













________












________
Target Goal:  State the desired learning outcome or impact for students you hope to achieve by learning and implementing new content knowledge or learning strategies from the above IDP Goal.  This target goal is specific to your IDP goal and should not focus on what the educator will do but rather on the anticipated or desired outcome of student learning.  













________












________












________
Plan of Action:  Indicate what steps you will take to attain your target goal.  List any college classes or workshops that you have attended or any research or topic information relevant that provided you with new content knowledge or learning strategies that you would like to use in the classroom.  List some different ways you plan to incorporate these into your classroom.  Do you need to collaborate with others to accomplish this?  If so whom?   Maintain a Log Sheet for evidence.













________












________












________
Evidence of Accomplishment: How will you measure success and know if you have impacted the students with this new knowledge.   Define the criteria you will use in determining how well your Target Goal has been achieved.













_______












_______












_______
Service to the Profession:  What committees do you serve on in your school or district? Make a list.  How often do they meet?













_______












_______












_______
This portion to be completed before final check-out at the end of the year

_____
Target Goal Completed

________________________

_________

_____
Target Goal In Progress


Applicant

      
       
     Date

Andover Public Schools

Notification of Unsatisfactory

Performance

Educator:
______________________________________

Evaluator:
______________________________________

Evaluation Period:
______________________________________

Your supervisor is charged with the responsibility for making the initial recommendation concerning your future employment status with U.S.D. 385 Andover Public Schools.  This form constitutes official notice from your immediate supervisor that your performance in the area(s) indicated has been determined to be unsatisfactory.

AREAS REQUIRING IMPROVEMENT:

1.

2.

3.

THIS NOTIFICATION HAS BEEN DISCUSSED WITH THIS CERTIFIED EMPLOYEE.  THE EMPLOYEE ACKNOWLEDGES THE RECEIPT OF THIS FORM.  A PLAN OF INTENSIVE ASSISTANCE WILL BE DEVELOPED COLLABORATIVELY BETWEEN THE EDUCATOR AND THE EVALUATOR. 
Date/Time of the Action Plan Development Meeting:
Date:_________
Time:_______

U.S.D. #385 Andover Public Schools’ Plan of Assistance for the above teacher is to be developed collaboratively between the educator and the evaluator.  The educator will bring ideas to the Action Plan Development Meeting for the area(s) of Unsatisfactory Performance.  The ideas must include, but are not limited to the following:  1) Proposed corrective actions which will improve the educator’s performance; 2) Actions which reflect evidence of sufficient improvement in the unsatisfactory area(s).

______________________________
_______________________________
Educator’s Signature/Date 
Evaluator’s Signature/Date

The educator’s signature on this form does not necessarily indicate agreement.  As soon as this document has been developed a copy will be given to the employee, the primary evaluator, and the Assistant Superintendent for Human Resources. 

Andover Public Schools

Plan of Intensive Assistance

Staff Member: ______________________________
School: _________________

Assignment:    ______________________________
Date:     _________________

Evaluator:       ______________________________

Unsatisfactory areas(s) requiring improvement:

Plan of action and resources recommended for corrective action:  

Evidence of sufficient improvement will include:  

Target date for completion of assistance plan:  _______________

Evaluator should complete this section after assistance plan has been completed

Summary of progress of assistance plan:

Recommendations:
(   )    1.  Return to regular evaluation cycle.

(   )
2. Continue Intensive Assistance for a specific agreed upon time.  

(   )
3. Initiate non-renewal procedures.  
Signature of Educator* ___________________________    
Date ________

Signature of Evaluator ___________________________

Date ________

Signature indicates that a copy of this form was received and reviewed with the educator.  This does not necessarily indicate agreement.

	Educator __________________________________
	School ____________________________________________

	Administrator _____________________________
	Teaching Assignment ________________________________

	DOMAIN 1: PLANNING AND PREPARATION

	 
	Unsatisfactory
	Basic
	Proficient
	Exemplary

	Demonstrating Knowledge of Content and Pedagogy
	 
	 
	 
	 

	Demonstrating Knowledge of Students
	 
	 
	 
	 

	Selecting Instructional Goals
	 
	 
	 
	 

	Demonstrating Knowledge of Resources
	 
	 
	 
	 

	Designing Coherent Instruction
	 
	 
	 
	 

	Assessing Student Learning
	 
	 
	 
	 

	Comments:



	DOMAIN 2: THE CLASSROOM ENVIRONMENT

	 
	Unsatisfactory
	Basic
	Proficient
	Exemplary

	Creating an Environment of Respect and Rapport
	 
	 
	 
	 

	Establishing a Culture for Learning
	 
	 
	 
	 

	Managing Classroom Procedures
	 
	 
	 
	 

	Managing Student Behavior
	 
	 
	 
	 

	Organizing Physical Space
	 
	 
	 
	 

	Comments:




USD 385 Evaluation Summary Form

	DOMAIN 3: INSTRUCTION

	 
	Unsatisfactory
	Basic
	Proficient
	Exemplary

	Communicating Clearly and Accurately
	
	
	
	 

	Using Questioning and Discussion Techniques
	
	
	
	 

	Engaging Students in Learning
	
	
	
	 

	Communicating Cleary and Accurately
	
	
	
	 

	Providing Feedback to Students
	
	
	
	

	Demonstrating Flexibility and Responsiveness
	
	
	
	 

	Comments:



	DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

	 
	Unsatisfactory
	Basic
	Proficient
	Exemplary

	Reflecting on Teaching
	 
	 
	 
	 

	Maintaining Accurate Records
	 
	 
	 
	 

	Communicating with Families
	 
	 
	 
	 

	Contributing to the School and District
	 
	 
	 
	 

	Growing and Developing Professionally
	 
	 
	 
	 

	Showing Professionalism
	 
	 
	 
	 

	Comments:




USD 385 Evaluation Summary Form

	Dates of Observations 
	Observation #1 _________
	Observation #2 _______

	Additional Comments by the Evaluator (if any):



	Comments by the Educator (if any):



	An evaluation conference has been held.  The educator's signature may not necessarily imply agreement with the evaluation content.  The educator has the right to reply to this evaluation.  A copy of this rebuttal must be turned in to the evaluator within two weeks of receiving this evaluation.  It will be attached to the evaluation and forwarded to the district office.  


	__________________________________                                                                                                                                                        Educator Signature


	Date _______________________

	__________________________________                                                                                                                                                         Evaluator Signature


	Date _______________________


USD 385 Evaluation Summary Form

Educator Feedback Form

Teacher________________________________Observer(s)___________________________________________

Grade Level(s)__________________Subject(s)____________________________Date_____________________

=================================================================================

Directions:

With the teacher, examine all the evidence generated by the lesson.

Look jointly at the Levels of Performance by component for each domain.  Highlight or circle the relevant part(s) of the statements.  Together, review the Domain Summaries and develop suggestions for future practice.

=================================================================================

	DOMAIN 1:
	Planning and Preparation
	
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	1a:

Demonstrating Knowledge of Content and Pedagogy
	Teacher displays little understanding of the subject or structure of the discipline, or of content-related pedagogy.
	Teacher’s content and pedagogical knowledge represents basic understanding but does not extend to connections with other disciplines or to possible student misconceptions.
	Teacher demonstrates solid understanding of the content and its prerequisite relationships and connections with other disciplines.  Teacher’s instructional practices reflect current pedagogical knowledge.
	Teacher’s knowledge of the content and pedagogy are extensive showing evidence of a continuing search for improved practice.  Teacher actively builds on knowledge of prerequisites and misconceptions when describing instruction or seeking causes for student misunderstanding

	1b:

Demonstrating Knowledge of Students
	Teacher makes little or no attempt to acquire knowledge of student’s background, skills, or interest, and does not use such information in planning.
	Teacher demonstrates partial knowledge of students’ backgrounds, skills, and interests, and attempts to use this knowledge in planning for the class as a whole.
	Teacher demonstrates thorough knowledge of students’ backgrounds, skills, and interests, and uses this knowledge to plan for groups of students.
	Teacher demonstrates thorough knowledge of students’ backgrounds, skills, and interests, and uses this knowledge to plan for individual student learning.

	1c:

Selecting Instructional Goals
	Teacher’s goals represent trivial learning, are unsuitable for students, or are stated only as instructional activities, and they do not permit viable methods of assessment.
	Teacher’s goals are of moderate values, or suitability for students in the class, consisting of a combination of goals and activities, some of which permit viable methods of assessment.
	Teacher’s goals represent valuable learning and are suitable for most students in the class; they reflect opportunities for integration and permit viable methods of assessment.
	Teacher’s goals reflect high-level learning relating to curriculum frameworks and standards; they are adapted, where necessary, to the needs of individual students, and permit viable methods of assessment.

	1d: 

Demonstrating Knowledge of Resources
	Teacher is unaware of school or district resources available either for teaching or for students who need them.
	Teacher displays limited knowledge of school or district resources available either for teaching or for students who need them.
	Teacher is fully aware of school and district resources available for teaching, and knows how to gain access to school and district resources for students who need them.
	Teacher seeks out resources for teaching in professional organizations and in the community, and is aware of resources available for students who need them, in the school, the district, and the larger community.

	1e: 

Designing Coherent Instruction
	The various elements of the instructional design do not support the stated instructional goals or engage students in meaningful learning, and the lesson or unit has no defined structure.
	Some of the elements of the instructional design support the stated instructional goals and engage students in meaningful learning, while others do not.  Teacher’s lesson or unit has a recognizable structure.
	Most of the elements of the instructional design support the stated instructional goals and engage students in meaningful learning, and the lesson or unit has a clearly defined structure.
	All of the elements of the instructional design support the stated instructional goals, engage students in meaningful learning, and show evidence of student input.  Teacher’s lesson or unit is highly coherent and has a clear structure.

	1f:

Assessing Student Learning
	Teacher’s approach to assessing student learning contains no clear criteria or standards, and lacks congruence with the instructional goals.  Teacher has no plans to use assessment results in designing future instruction.
	Teacher’s plan for student assessment is partially aligned with the instructional goals and includes criteria and standards that are not entirely clear or understood by students.  Teacher uses the assessment to plan for future instruction for the class as a whole.
	Teacher’s plan for student assessment is aligned with the instructional goals at least nominally, with clear assessment criteria and standards that have been communicated to students.  Teacher uses the assessment to plan for groups of students or individuals.
	Teacher’s plan for student assessment is fully aligned with the instructional goals, containing clear assessment criteria and standards that are not only understood by students but also show evidence of student participation in their development.  Teacher’s students monitor their own progress in achieving the goals.


	DOMAIN 2:
	The Classroom Environment
	
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	2a:

Creating an Environment of Respect and Rapport


	Classroom interactions, both between the teacher and students and among students, are negative or inappropriate and characterized by sarcasm, put-downs, or conflict.
	Classroom interactions are generally appropriate and free from conflict but may be characterized by occasional displays of insensitivity.
	Classroom interactions reflect general warmth and caring, and are respectful of the cultural and developmental differences among groups of students.
	Classroom interactions are highly respectful, reflecting genuine warmth and caring toward individuals.  Student themselves ensure maintenance of high levels of civility among members of the class.

	2b:

Establishing a Culture for Learning
	The classroom does not represent a culture for learning and is characterized by low teacher commitment to the subject, low expectations for student achievement, and little student pride in work.
	The classroom environment reflects only a minimal culture for learning, with only modest or inconsistent expectations for student achievement, little teacher commitment to the subject, and little student pride in work.  Both teacher and students are performing at the minimal level to “get by.”
	The classroom environment represents a genuine culture for learning, with commitment to the subject on the part of  both teacher and students, high expectations for student achievement, and student pride in work.
	Students assume much of the responsibility for establishing a culture for learning in the classroom by taking pride in their work, initiating improvements to their products, and holding the work to the highest standard.  Teacher demonstrates a passionate commitment to the subject.

	2c:  

Managing Classroom Procedures
	Classroom routines and procedures are either nonexistent or inefficient, resulting in the loss of much instruction time.
	Classroom routines and procedures have been established but function unevenly or inconsistently, with some loss of instruction time.
	Classroom routines and procedures have been established and function smoothly for the most part, with little loss of instruction time.
	Classroom routines and procedures are seamless in their operation, and students assume considerable responsibility for their smooth functioning.

	2d: 

Managing Student Behavior
	Student behavior is poor, with no clear expectations, no monitoring of student behavior, and inappropriate response to student misbehavior.
	Teacher makes an effort to establish standards of conduct for students, monitor student behavior, and respond to student misbehavior, but these efforts are not always successful.
	Teacher is aware of student behavior, has established clear standards of conduct, and responds to student misbehavior in ways that are appropriate and respectful of the students.
	Student behavior is entirely appropriate, with evidence of student participation in setting expectations and monitoring behavior.  Teacher’s monitoring of student behavior is subtle and preventive, and teacher’s response to student misbehavior is sensitive to individual student needs.

	2e: 

Organizing Physical Space
	Teacher makes poor use of the physical environment, resulting in unsafe or inaccessible conditions for some students or a serious mismatch between the furniture arrangement and the lesson activities
	Teacher’s classroom is safe, and essential learning is accessible to all students, but the furniture arrangement only partially supports the learning activities.
	Teacher’s classroom is safe, and learning is accessible to all students; teacher uses physical resources well and ensures that the arrangement of furniture supports the learning activities.
	Teacher’s classroom is safe, and students contribute to ensuring that the physical environment supports the learning of all students.


	DOMAIN 3:
	Instruction
	
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	3a:

Communicating Clearly and Accurately


	Teacher’s oral and written communication contains errors or is unclear or inappropriate to students.
	Teacher’s oral and written communication contains no errors, but may not be completely appropriate or may require further explanations to avoid confusion.
	Teacher communicates clearly and accurately to students, both orally and in writing.
	Teacher’s oral and written communication is clear and expressive, anticipating possible student misconceptions.

	3b:

Using Questioning and Discussion Techniques
	Teacher makes poor use of questioning and discussion techniques, with low-level questions, limited student participation, and little true discussion.
	Teacher’s use of questioning and discussion techniques is uneven, with some high-level questions, attempts at true discussion, and moderate student participation.
	Teacher’s use of questioning and discussion techniques reflects high-level questions, true discussion, and full participation by all students.
	Students formulate many of the high-level questions and assume responsibility for the participation of all students in the discussion

	3c:  

Engaging Students in Learning
	Students are not at all intellectually engaged in significant learning, as a result of inappropriate activities or materials, poor representations of content, or lack of lesson structure.
	Students are intellectually engaged only partially, resulting from activities or materials of uneven quality, inconsistent representations of contents, or uneven structure or pacing.
	Students are intellectually engaged throughout the lesson, with appropriate activities and materials, instructive representations of contents, and suitable structure and pacing of the lesson.
	Students are highly engaged throughout the lesson and make material contributions to the representation of content, the activities, and the materials.  The structure and pacing of the lesson allow for student reflection and closure.

	3d: 

Providing Feedback to Students
	Teacher’s feedback to students is of poor quality and is not given in a timely manner.
	Teacher’s feedback to students is uneven, and its timeliness is inconsistent.
	Teacher’s feedback to students is timely and of consistently high quality.
	Teacher’s feedback to students is timely and of consistently high quality, and students make use of the feedback in their learning.

	3e: 

Demonstrating Flexibility and Responsiveness
	Teacher adheres to the instruction plan in spite of evidence of poor student understanding or students’ lack of interest, and fails to respond to students’ questions; teacher assumes no responsibility for students’ failure to understand.
	Teacher demonstrates moderate flexibility and responsiveness to students’ needs and interest during a lesson, and seeks to ensure the success of all students.
	Teacher seeks ways to ensure successful learning for all students, making adjustments as needed to instruction plans and responding to student interests and questions.
	Teacher is highly responsive to students’ interests and questions, making major lesson adjustments if necessary, and persists in ensuring the success of all students.


	DOMAIN 4:
	Professional Responsibility
	
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	4a:

Reflecting on Teaching
	Teacher does not reflect accurately on the lesson or propose ideas as to how it might be improved.
	Teacher’s reflection on the lesson is generally accurate, and teacher makes global suggestions as to how it might be improved.
	Teacher reflects accurately on the lesson, citing general characteristics.  Teacher makes some specific suggestions about how it might be improved.
	Teacher’s reflection on the lesson is highly accurate and perceptive, citing specific examples.  Teacher draws on an extensive repertoire to suggest alternative strategies.

	4b:

Maintaining Accurate Records
	Teacher has no system for maintaining accurate records, resulting in errors and confusion.
	Teacher’s system for maintaining accurate records is rudimentary and only partially effective.
	Teacher’s system for maintaining accurate records is efficient and effective.
	Teacher’s system for maintaining accurate records is efficient and effective, and students contribute to its maintenance.

	4c:

Communicating with Families
	Teacher provides little or no information to families and makes no attempt to engage them in the instructional program.
	Teacher complies with school procedures for communicating with families and makes an effort to engage families in the instructional program.
	Teacher communicates frequently with families and successfully engages them in the instructional program.
	Teacher communicates frequently and sensitively with families and successfully engages them in the instructional program; students participate in communicating with families.

	4d: 

Contributing to the School and District
	Teacher’s relationships with colleagues are negative or self-serving, and teacher avoids being involved in school and district projects.
	Teacher’s relationships with colleagues are cordial, and teacher participates in school and district events and projects when specifically requested.
	Teacher participates actively in school and district projects, and maintains positive relationships with colleagues.
	Teacher makes a substantial contribution to school and district events and projects, assuming leadership with colleagues.

	4e: 

Growing and Developing Professionally
	Teacher does not participate in professional development activities, even when such activities are clearly needed for the development of teaching skills.
	Teacher’s participation in professional development activities is limited to those that are convenient.
	Teacher participates actively in professional development activities and contributes to the profession.
	Teacher makes a substantial contribution to the profession through such activities as action research and mentoring new teachers, and actively pursues professional development.

	4f:

Showing Professionalism
	Teacher’s sense of professionalism is low, and teacher contributes to practices that are self-serving or harmful to students.
	Teacher’s attempt to serve students based on the best information are genuine but inconsistent.
	Teacher makes genuine and successful efforts to ensure that all students are well served by the school.
	Teacher assumes a leadership position in ensuring that the school practices and procedures ensure that all students, particularly those traditionally underserved, are honored in the school.


School Nurse Feedback Form

Teacher________________________________Observer(s)___________________________________________

Grade Level(s)__________________Subject(s)____________________________Date_____________________

=================================================================================

Directions:

With the teacher, examine all the evidence generated by the lesson.

Look jointly at the Levels of Performance by component for each domain.  Highlight or circle the relevant part(s) of the statements.  Together, review the Domain Summaries and develop suggestions for future practice.

=================================================================================

	DOMAIN 1:
	School Nurses:
	Planning and Preparation
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	1a:

Demonstrating medical knowledge and skills in nursing techniques


	Nurse demonstrates little understanding of medical knowledge and nursing techniques.
	Nurse demonstrates basic understanding of medical knowledge and nursing techniques.
	Nurse demonstrates understanding of medical knowledge and nursing techniques.
	Nurse demonstrates deep and thorough understanding of medical knowledge and nursing techniques.

	1b:

Demonstrating knowledge of child and adolescent development
	Nurse displays little or no knowledge of child and adolescent development
	Nurse displays partial knowledge of child and adolescent development.
	Nurse displays accurate understanding of the typical developmental characteristics of the age group, as well as exceptions to the general patterns.
	In addition to accurate knowledge of the typical developmental characteristics of the age group and exceptions to the general patterns, nurse displays knowledge of the extent to which individual students follow the general patterns.

	1c:

Establishing goals for the nursing program appropriate to the setting and the students served
	Nurse has no clear goals for the nursing program, or they are inappropriate to either the situation of the age of the students.
	Nurse’s goals for the nursing program are rudimentary and are partially suitable to the situation and age of the students.
	Nurse’s goals for the nursing program are clear and appropriate to the situation in the school and to the age of the students.
	Nurse’s goals for the nursing program are highly appropriate to the situation in the school and to the age of the students and have been developed following consultations with students, parents, and colleagues.

	1d: 

Demonstrating knowledge of government, community, and district regulations and resources
	Nurse demonstrates little or no knowledge of governmental regulations and resources for students available through the school or district.
	Nurse displays awareness of governmental regulations and resources for students available through the school or district, but no knowledge of resources available more broadly.
	Nurse displays awareness of governmental regulations and resources for students available through the school or district and some familiarity with resources external to the school.
	Nurse’s knowledge of governmental regulations and resources for students is extensive, including those available through the school or district and in the community.

	1e: 

Planning the nursing program for both individuals and groups of students, integrated with the regular school program
	Nursing program consists of a random collection of unrelated activities, lacking coherence or an overall structure.
	Nurse’s plan has a guiding principle and includes a number of worthwhile activities, but some of them don’t fit with the broader goals.
	Nurse has developed a plan that includes the important aspects of work in the setting.
	Nurse’s plan is highly coherent and serves to support not only the students individually and in groups, but also the broader educational program.

	1f:

Developing a plan to evaluate the nursing program
	Nurse has no plan to evaluate the program or resists suggestions that such an evaluation is important.
	Nurse has a rudimentary plan to evaluate the nursing program.
	Nurse’s plan to evaluate the program is organized around clear goals and the collection of evidence to indicate the degree to which the goals have been met.
	Nurse’s evaluation plan is highly sophisticated, with imaginative sources of evidence and a clear path toward improving the program on an ongoing basis.


	DOMAIN 2:
	School Nurses:
	The Environment
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	2a:

Creating an environment of respect and rapport
	Nurse’s interactions with at least some students are negative or inappropriate.
	Nurse’s interactions with students are a mix of positive and negative.
	Nurse’s interactions with students are positive and respectful.
	Students seek out the nurse, reflecting a high degree of comfort and trust in the relationship.

	2b:

Establishing a culture for health and wellness
	Nurse makes no attempt to establish a culture for health and wellness in the school as a whole, or among students or among teachers.
	Nurse’s attempts to promote a culture throughout the school for health and wellness are partially successful.
	Nurse promotes a culture throughout the school for health and wellness.
	The culture in the school for health and wellness, while guided by the nurse, is maintained by both teachers and students.

	2c:  

Following health protocols and procedures
	Nurse’s procedure for the nursing office are nonexistent or in disarray.
	Nurse has rudimentary and partially successful procedures for the nursing office.
	Nurse’s procedures for the nursing office work effectively.
	Nurse’s procedures for the nursing office are seamless, anticipating unexpected situations.

	2d: 

Supervising health associates
	No guidelines for delegated duties have been established, or the guidelines are unclear.  Nurse does not monitor associates’ activities.
	Nurse’s efforts to establish guidelines for delegated duties are partially successful.  Nurse monitors associates’ activities sporadically.
	Nurse has established guidelines for delegated duties and monitors associates’ activities.
	Associates work independently, indicating clear guidelines for their work.  Nurse’s supervision is subtle and professional.

	2e: 

Organizing physical space
	Nurse’s office is in disarray or is inappropriate to the planned activities.  Medications are not properly stored.
	Nurse’s attempts to create a well-organized physical environment are partially successful.  Medications are stored properly but are difficult to find.
	Nurse’s office is well organized and is appropriate to the planned activities.  Medications are properly stored and well organized.
	Nurse’s office is efficiently organized and is highly appropriate to the planned activities.  Medications are properly stored and well organized.


	DOMAIN 3:
	School Nurses:
	Delivery of Service
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	3a:

Assessing student needs


	Nurse does not assess student needs, or the assessments result in inaccurate conclusions.
	Nurse’s assessments of student needs are perfunctory.
	Nurse assesses student needs and knows the range of student needs in the school.
	Nurse conducts detailed and individualized assessment of student needs to contribute to program planning.

	3b:

Administering medications to students


	Medications are administered with no regard to state or district policies.
	Medications are administered by designated individuals, but signed release forms are not conveniently stored.
	Medications are administered by designated individuals, and signed release forms are conveniently stored and available when needed.
	Medications are administered by designated individuals, and signed release forms are conveniently stored.  Students take an active role in medication compliance.



	3c:  

Promoting wellness through classes or classroom presentations


	Nurse’s work with students in classes fails to promote wellness.
	Nurse’s efforts to promote wellness through classroom presentations are partially effective.
	Nurse’s classroom presentations result in students acquiring the knowledge and attitudes that help them adopt a healthy lifestyle.
	Nurse’s classroom presentations for wellness are effective, and students assume an active role in the school in promoting a healthy lifestyle.

	3d: 

Managing emergency situations

	Nurse has no contingency plans for emergency situations.
	Nurse’s plans for emergency situations have been developed for the most frequently occurring situations but not others.
	Nurse’s plans for emergency situations have been developed for many situations.
	Nurse’s plans for emergency situations have been developed for many situations.  Students and teachers have learned their responsibilities in case of emergencies.

	3e: 

Demonstrating flexibility and responsiveness


	Nurse adheres to the plan or program, in spite of evidence of its inadequacy.
	Nurse makes modest changes in the nursing program when confronted with evidence of the need for change.
	Nurse makes revisions in the nursing program when they are needed.
	Nurse is continually seeking ways to improve the nursing program and makes changes as needed in response to student, parent, or teacher input.

	3f:

Collaborating with teachers to develop specialized educational programs and services for students with diverse medical needs


	Nurse declines to collaborate with classroom teachers to develop specialized educational programs.
	Nurse collaborates with classroom teachers in developing instructional lessons and units when specifically asked to do so.
	Nurse initiates collaboration with classroom teachers in developing instructional lessons and units.
	Nurse initiates collaboration with classroom teachers in developing instructional lessons and units, locating additional resources from outside the school.


	DOMAIN 4:
	School Nurses:
	Professional Responsibilities
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	4a:

Reflecting on practice


	Nurse does not reflect on practice, or the reflections are inaccurate or self-serving.
	Nurse’s reflection on practice is moderately accurate and objective without citing specific examples and with only global suggestions as to how it might be improved.
	Nurse’s reflection provides an accurate and objective description of practice, citing specific positive and negative characteristics.  Nurse makes some specific suggestions as to how the nursing program might be improved.
	Nurse’s reflection is highly accurate and perceptive, citing specific examples.  Nurse draws on an extensive repertoire to suggest alternative strategies.

	4b:

Maintaining health records in accordance with policy and submitting reports in a timely fashion
	Nurse’s reports, records, and documentation are missing, late, or inaccurate, resulting in confusion.
	Nurse’s reports, records, and documentation are generally accurate, but are occasionally late.
	Nurse’s reports, records and documentation are accurate and are submitted in a timely manner.
	Nurse’s approach to record keeping is highly systematic and efficient and serves as a model for colleagues across the school.

	4c:

Communicating with families
	Nurse provides no information to families, either about the nursing program as a whole or about individual students.
	Nurse provides limited though accurate information to families about the nursing program as a whole and about individual students.
	Nurse provides thorough and accurate information to families about the nursing program as a whole and about individual students.
	Nurse is proactive in providing information to families about the nursing program and about individual students through a variety of means.

	4d: 

Participating in professional community
	Nurse’s relationships with colleagues are negative or self-serving, and nurse avoids being involved in school and district events and projects.
	Nurse’s relationships with colleagues are cordial, and nurse participates in school and district events and projects when specifically requested to do so.
	Nurse participates actively in school and district events and projects and maintains positive and productive relationships with colleagues.
	Nurse makes a substantial contribution to school and district events and projects and assumes leadership role with colleagues.

	4e: 

Engaging in professional development
	Nurse does not participate in professional development activities, even when such activities are clearly needed for the development of nursing skills.
	Nurse’s participation in professional development activities is limited to those that are convenient or are required.
	Nurse seeks out opportunities for professional development based on an individual assessment of need.
	Nurse actively pursues professional development opportunities and makes a substantial contribution to the profession through such activities as offering workshops to colleagues.

	4f:

Showing professionalism


	Nurse displays dishonesty in interactions with colleagues, students, and the public; violates principles of confidentiality.
	Nurse is honest in interactions with colleagues, students, and the public; does not violate confidentiality.
	Nurse displays high standards of honesty, integrity, and confidentiality in interactions with colleagues, students, and the public; advocates for students when needed.
	Nurse can be counted on to hold the highest standards of honesty, integrity, and confidentiality and to advocate for students, taking a leadership role with colleagues.


School Counselor Feedback Form

Teacher________________________________Observer(s)___________________________________________

Grade Level(s)__________________Subject(s)____________________________Date_____________________

=================================================================================

Directions:

With the teacher, examine all the evidence generated by the lesson.

Look jointly at the Levels of Performance by component for each domain.  Highlight or circle the relevant part(s) of the statements.  Together, review the Domain Summaries and develop suggestions for future practice.

=================================================================================

	DOMAIN 1:
	School Counselors:
	Planning and Preparation
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	1a:

Demonstrating knowledge of counseling theory and techniques
	Counselor demonstrates little understanding of counseling theory and techniques.
	Counselor demonstrates basic understanding of counseling theory and techniques.
	Counselor demonstrates understanding of counseling theory and techniques.
	Counselor demonstrates deep and thorough understanding of counseling theory and techniques.

	1b:

Demonstrating knowledge of child and adolescent development


	Counselor displays little or no knowledge of child and adolescent development.
	Counselor displays partial knowledge of child and adolescent development.
	Counselor displays accurate understanding of the typical developmental characteristics of the age group, as well as exceptions to the general patterns.
	In addition to accurate knowledge of the typical developmental characteristics of the age group and exceptions to the general patterns, counselor displays knowledge of the extent to which individual students follow the general patterns.

	1c:

Establishing goals for the counseling program appropriate to the setting and the students served
	Counselor has no clear goals for the counseling program, or they are inappropriate to either the situation or the age of the students.
	Counselor’s goals for the counseling program are rudimentary and are partially suitable to the situation and the age of the students.
	Counselor’s goals for the counseling program are clear and appropriate to the situation in the school and to the age of the students.
	Counselor’s goals for the counseling program are highly appropriate to the situation in the school and to the age of the students and have been developed following consultations with students, parents, and colleagues.

	1d: 

Demonstrating knowledge of state and federal regulations and of resources both within and beyond the school and district


	Counselor demonstrates little or no knowledge of governmental regulations and of resources for students available through the school or district.
	Counselor displays awareness of governmental regulations and of resources for students available through the school or district, but no knowledge of resources available more broadly.
	Counselor displays awareness of governmental regulations and of resources for students available through the school or district, and some familiarity with resources external to the school.
	Counselor’s knowledge of governmental regulations and of resources for students is extensive, including those available through the school or district and in the community.

	1e: 

Planning the counseling program, integrated with the regular school program


	Counseling program consists of a random collection of unrelated activities, lacking coherence or an overall structure.
	Counselor’s plan has a guiding principle and includes a number of worthwhile activities, but some of them don’t fit with the broader goals.
	Counselor has developed a plan that includes the important aspects of counseling in the setting.
	Counselor’s plan is highly coherent and serves to support not only the students individually and in groups, but also the broader educational program.

	1f:

Developing a plan to evaluate the counseling program


	Counselor has no plan to evaluate the program or resists suggestions that such an evaluation is important.
	Counselor has a rudimentary plan to evaluate the counseling program.
	Counselor’s plan to evaluate the program is organized around clear goals and the collection of evidence to indicate the degree to which the goals have been met.
	Counselor’s evaluation plan is highly sophisticated, with imaginative sources of evidence and a clear path toward improving the program on an ongoing basis.


	DOMAIN 2:
	School Counselors:
	The Environment
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	2a:

Creating an environment of respect and rapport


	Counselor’s interactions with students are negative or inappropriate, and the counselor does not promote positive interactions among students.
	Counselor’s interactions are a mix of positive and negative; the counselor’s efforts at encouraging positive interactions among students are partially successful.
	Counselor’s interactions with students are positive and respectful, and the counselor actively promotes positive student-student interactions.
	Students seek out the counselor, reflecting a high degree of comfort and trust in the relationship.  Counselor teaches students how to engage in positive interactions.

	2b:

Establishing a culture for productive communications
	Counselor makes no attempt to establish a culture for productive communication in the school as a whole, either among students or among teacher, or between students and teachers.
	Counselor’s attempts to promote a culture throughout the school for productive and respectful communications between and among students and teachers are partially successful.
	Counselor promotes a culture throughout the school for productive and respectful communication between and among students and teachers.
	The culture in the school for productive and respectful communication between and among students and teachers, while guided by the counselor, is maintained by both teachers and students.

	2c:  

Managing routines and procedures
	Counselor’s routines for the counseling center or classroom work are nonexistent or in disarray.
	Counselor has rudimentary and partially successful routines for the counseling center or classroom.
	Counselor’s routines for the counseling center or classroom work effectively.
	Counselor’s routines for the counseling center or classroom are seamless, and students assist in maintaining them.

	2d: 

Establishing standards of conduct and contributing to the culture for student behavior throughout the school
	Counselor has established no standards of conduct for students during counseling sessions and makes no contribution to maintaining an environment of civility in the school.
	Counselor’s efforts to establish standards of conduct for counseling sessions are partially successful.  Counselor attempts, with limited success, to contribute to the level of civility in the school as a whole.
	Counseling center or classroom arrangements are inviting and conducive to the planned activities.
	Counselor has established clear standards of conduct for counseling sessions, and students contribute to maintaining them.  Counselor takes a leadership role in maintaining the environment of civility in the school.

	2e: 

Organizing physical space
	The physical environment is in disarray or is inappropriate to the planned activities.
	Counselor’s attempts to create an inviting and well organized physical environment are partially successful.
	Counseling center or classroom arrangements are inviting and conducive to the planned activities.
	Counseling center or classroom arrangements are inviting and conducive to the planned activities.  Students have contributed ideas to the physical arrangement.


	DOMAIN 3:
	School Counselors:
	Delivery of Service
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	3a:

Assessing student needs


	Counselor does not assess student needs, or the assessments result in inaccurate conclusions.
	Counselor’s assessments of student needs are perfunctory.
	Counselor assesses student needs and knows the range of student needs in the school.
	Counselor conducts detailed and individualized assessments of student needs to contribute to program planning.

	3b:

Assisting students and teachers in the formulation of academic, personal/social, and career plans, based on knowledge of student needs


	Counselor’s program is independent of identified student needs.
	Counselor’s attempts to help students and teachers formulate academic, personal/social, and career plans are partially successful.
	Counselor helps students and teachers formulate academic, personal/social, and career plans for groups of students.
	Counselor helps individual students and teachers formulate academic, personal/social, and career plans.

	3c:  

Using counseling techniques in individual and classroom programs


	Counselor has few counseling techniques to help students acquire skills in decision making and problem solving for both interactions with other students and future planning.
	Counselor displays a narrow range of counseling technique to help students acquire skills in decision making and problem solving for both interactions with other students and future planning.
	Counselor uses a range of counseling techniques to help students acquire skills in decision making and problem solving for both interactions with other students and future planning.
	Counselor uses an extensive range of counseling techniques to help students acquire skills in decision making and problem solving for both interactions with other students and future planning.

	3d: 

Brokering resources to meet needs


	Counselor does not make connections with other programs in order to meet student needs.
	Counselor’s efforts to broker services with other programs in the school are partially successful.
	Counselor brokers with other programs within the school or district to meet student needs.
	Counselor brokers with other programs and agencies both within and beyond the school or district to meet individual student needs.

	3e: 

Demonstrating flexibility and responsiveness


	Counselor adheres to the plan or program, in spite of evidence of its inadequacy.
	Counselor makes modest changes in the counseling program when confronted with evidence of the need for change.
	Counselor makes revisions in the counseling program when they are needed.
	Counselor is continually seeking ways to improve the counseling program and makes changes as needed in response to student, parent, or teacher input.


	DOMAIN 4:
	School Counselors:
	Professional Responsibilities
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	4a:

Reflecting on practice
	Counselor does not reflect on practice, or the reflections are inaccurate or self-serving.
	Counselor’s reflection on practice is moderately accurate and objective without citing specific examples and with only global suggestions as to how it might be improved.
	Counselor’s reflection provides an accurate and objective description of practice, citing specific positive and negative characteristics.  Counselor makes some specific suggestions as to how the counseling program might be improved.
	Counselor’s reflection is highly accurate and perceptive, citing specific examples that were not fully successful for at least some students.  Counselor draws on an extensive repertoire to suggest alternative strategies.

	4b:

Maintaining records and submitting them in a timely fashion
	Counselor’s reports, records, and documentation are missing, late, or inaccurate, resulting in confusion.
	Counselor’s reports, records, and documentation are generally accurate but are occasionally late.
	Counselor’s reports, records, and documentation are accurate and are submitted in a timely manner.
	Counselor’s approach to record keeping is highly systematic and efficient and serves as a model for colleagues in other schools.

	4c:

Communicating with families
	Counselor provides no information to families, either about the counseling program as whole or about individual students.
	Counselor provides limited though accurate information to families about the counseling program as a whole and about individual students.
	Counselor provides thorough and accurate information to families about the counseling program as a whole and about individual students.
	Counselor is proactive in providing information to families about the counseling program and about individual students through a variety of means.

	4d: 

Participating in professional community
	Counselor’s relationships with colleagues are negative or self-serving, and counselor avoids being involved in school and district events and project.
	Counselor’s relationships with colleagues are cordial, and counselor participates in school and district events and projects when specifically requested.
	Counselor participates actively in school and district events and projects and maintains positive and productive relationships with colleagues.
	Counselor makes a substantial contribution to school and district events and projects and assumes leadership with colleagues.

	4e: 

Engaging in professional development
	Counselor does not participate in professional development activities even when such activities are clearly needed for the development of counseling skills.
	Counselor’s participation in professional development activities is limited to those that are convenient or are required.
	Counselor seeks out opportunities for professional development based on an individual assessment of need.
	Counselor actively pursues professional development opportunities and makes a substantial contribution to the profession through such activities as offering workshops to colleagues.

	4f:

Showing professionalism
	Counselor displays dishonesty in interactions with colleagues, students, and the public; violates principles of confidentiality.
	Counselor is honest in interactions with colleagues, students, and the public; does not violate confidentiality.
	Counselor displays high standards of honesty, integrity, and confidentiality in interactions with colleagues, students, and the public; advocates for students when needed.
	Counselor can be counted on to hold the highest standards of honesty, integrity, and confidentiality and to advocate for students, taking a leadership role with colleagues.


Library/ Media Specialist Feedback Form

Teacher________________________________Observer(s)___________________________________________

Grade Level(s)__________________Subject(s)____________________________Date_____________________

=================================================================================

Directions:

With the teacher, examine all the evidence generated by the lesson.

Look jointly at the Levels of Performance by component for each domain.  Highlight or circle the relevant part(s) of the statements.  Together, review the Domain Summaries and develop suggestions for future practice.

=================================================================================

	DOMAIN 1:
	Library/Media Specialist:
	Planning and Preparation
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	1a:

Demonstrating knowledge of literature and current trends in library/media practice and information technology
	Library/media specialist demonstrates little or no knowledge of literature and of current trends in practice and information technology.
	Library/media specialist demonstrates limited knowledge of literature and of current trends in practice and information technology.
	Library/media specialist demonstrates thorough knowledge of literature and of current trends in practice and information technology.
	Drawing on extensive professional resources, library/media specialist demonstrates rich understanding of literature and of current trends in information technology.

	1b:

Demonstrating knowledge of the school’s program and student information needs within that program
	Library/media specialist demonstrates little or no knowledge of the school’s content standards and students’ needs for information skills within those standards.
	Library/media specialist demonstrates basic knowledge of the school’s content standards and of students’ needs for information skills within those standards.
	Library/media specialist demonstrates thorough knowledge of the school’s content standards and of students’ needs for information skills within those standards.
	Library/Media specialist takes a leadership role within the school and district to articulate the needs of students for information technology within the school’s academic program.

	1c:

Establishing goals for the library/media program appropriate to the setting and the students served
	Library/media specialist has no clear goals for the media program, or they are inappropriate to either the situation in the school or the age of the students.
	Library/media specialist’s goals for the media program are rudimentary and are partially suitable to the situation in the school and the age of the students.
	Library/media specialist’s goals for the media program are clear and appropriate to the situation in the school and to the age of the students.
	Library/media specialist’s goals for the media program are highly appropriate to the situation in the school and to the age of the students and have been developed following consultations with students and colleagues.

	1d: 

Demonstrating knowledge of resources, both within and beyond the school and district, and access to such resources as interlibrary loan
	Library/media specialist demonstrates little or no knowledge of resources available for students and teachers in the school, in other schools in the district, and in the larger community to advance program goals.
	Library/media specialist demonstrates basic knowledge of resources available for students and teachers in the school, in other schools in the district, and in the larger community to advance program goals.
	Library/media specialist if fully aware of resources available for students and teachers in the school, in other schools in the district, and in the larger community to advance program goals.
	Library/media specialist is fully aware of resources available for students and teachers and actively seeks out new resources from a wide range of sources to enrich the school’s program.

	1e: 

Planning the library/media program integrated with the overall school program
	Library/media program consists of a random collection of unrelated activities, lacking coherence or an overall structure.
	Library/media specialist’s plan has a guiding principle and includes a number of worthwhile activities, but some of them don’t fit with the broader goals.
	Library/media specialist’s plan is well designed to support both teachers and students in their information needs.
	Library/media specialist’s plan is highly coherent, taking into account the competing demands of scheduled time in the library, consultative work with teachers, and work in maintaining and extending the collection; the plan has been developed after consultation with teachers.

	1f:

Developing a plan to evaluate the library/media program
	Library/media specialist has no plan to evaluate the program or resists suggestions that such evaluation is important.
	Library/media specialist has a rudimentary plan to evaluate the library/media program.
	Library/media specialist’s plan to evaluate the program is organized around clear goals and the collection of evidence to indicate the degree to which the goals have been met.
	Library/media specialist’s evaluation plan is highly sophisticated, with imaginative sources of evidence and a clear path toward improving the program on an ongoing basis.

	DOMAIN 2:
	Library/Media Specialist:
	The Environment
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	2a:

Creating an environment of respect and rapport


	Interactions, both between the library/media specialist and students and among students, are negative, inappropriate, or insensitive to students’ cultural backgrounds and are characterized by sarcasm, put-downs, or conflict.
	Interactions, both between the library/media specialist and students and among students, are generally appropriate and free from conflict but may be characterized by occasional displays of insensitivity or lack of responsiveness to cultural or developmental differences among students.
	Interactions, both between the library/media specialist and students and among students, are polite and respectful, reflecting general warmth and caring, and are appropriate to the cultural and developmental differences among groups of students.
	Interactions among the library/media specialist, individual students, and the classroom teachers are highly respectful, reflecting genuine warmth and caring and sensitivity to students’ cultures and levels of development.  Students themselves ensure high levels of civility among students in the library.

	2b:

Establishing a culture for investigation and love of literature
	Library/media specialist conveys a sense that the work of seeking information and reading literature is not worth the time and energy required.
	Library/media specialist goes through the motions of performing the work of the position, but without any real commitment to it.
	Library/media specialist, in interactions with both students and colleagues, conveys a sense of the importance of seeking information and reading literature.
	Library/media specialist, in interactions with both students and colleagues, conveys a sense of the essential nature of seeking information and reading literature.  Students appear to have internalized these values.

	2c:  

Establishing and maintaining library procedures
	Media center routines and procedures (for example, for circulation of materials, working on computers, independent work) are either non-existent or inefficient, resulting in general confusion.  Library assistants are confused as to their role.
	Media center routines and procedures (for example, for circulation of materials, working on computers, independent work) have been established but functions sporadically.  Efforts to establish guidelines for library assistants are partially successful.
	Media center routines and procedures (for example, for circulation of materials, working on computers, independent work) have been established and function smoothly.  Library assistants are clear as to their role.
	Media center routines and procedures (for example, for circulation of materials, working on computers, independent work) are seamless in their operation, with students assuming considerable responsibility for their smooth operation.  Library assistants work independently and contribute to the success of the media center.

	2d: 

Managing student behavior
	There is no evidence that standards of conduct have been established, and there is little or no monitoring of student behavior.  Response to student misbehavior is repressive or disrespectful of student dignity.
	It appears that the library/media specialist has made an effort to establish standards of conduct for students and tries to monitor student behavior and respond to student behavior, but these efforts are not always successful.
	Standards of conduct appear to be clear to students, and the library/media specialist monitors student behavior against those standards.  Library/media specialist’s response to student misbehavior is appropriate and respectful to students.
	Standards of conduct are clear, with evidence of student participation in setting them.  Library/media specialist’s monitoring of student behavior is subtle and preventive, and response to student misbehavior is sensitive to individual student needs.  Students take an active role in monitoring the standards of behavior.

	2e: 

Organizing physical space to enable smooth flow
	Library/media specialist makes poor use of the physical environment, resulting in poor traffic flow, confusing signage, inadequate space devoted to work areas and computer use, and general confusion.
	Library/media specialist’s efforts to make use of the physical environment are uneven, resulting in occasional confusion.
	Library/media specialist makes effective use of the physical environment, resulting in good traffic flow, clear signage, and adequate space devoted to work areas and computer use.
	Library/media specialist makes highly effective use of the physical environment, resulting in clear signage, excellent traffic flow, and adequate space devoted to work areas and computer use.  In addition, book displays are attractive and inviting.


	DOMAIN 3:
	Library/Media Specialists:
	Delivery of Service
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	3a:

Maintaining and extending the library collection in accordance with the school’s needs and within budget limitations


	Library/media specialist fails to adhere to district or professional guidelines in selecting materials for the collection and does not periodically purge the collection of outdated material.  Collection is unbalanced among different areas.
	Library/media specialist is partially successful in attempts to adhere to district or professional guidelines in selecting materials, to weed the collection, and to establish balance.
	Library/media specialist adheres to district or professional guidelines in selecting materials for the collection and periodically purges the collection of outdated material.  Collection is balanced among different areas.
	Library/media specialist selects materials for the collection thoughtfully and in consultation with teaching colleagues, and periodically purges the collection of outdated material.  Collection is balanced among different areas.



	3b:

Collaborating with teachers in the design of instructional units and lessons
	Library/media specialist declines to collaborate with classroom teachers in the design of instructional lessons and units.
	Library/media specialist collaborates with classroom teachers in the design of instructional lessons and units when specifically asked to do so.
	Library/media specialist initiates collaboration with classroom teachers in the design of instructional lessons and units.
	Library/media specialist initiates collaboration with classroom teachers in the design of instructional lessons and units, locating additional resources from sources outside the school.

	3c:  

Engaging students in enjoying literature and in learning information skills
	Students are not engaged in enjoying literature and in learning information skills because of poor design of activities, poor grouping strategies, or inappropriate materials.
	Only some students are engaged in enjoying literature and in learning information skills due to uneven design of activities, grouping strategies, or partially appropriate materials.
	Students are engaged in enjoying literature and in learning information skills because of effective design of activities, grouping strategies, and appropriate materials.
	Students are highly engaged in enjoying literature and in learning information skills and take initiative in ensuring the engagement of their peers.

	3d: 

Assisting students and teachers in the use of technology in the library/media center
	Library/media specialist declines to assist students and teachers in the use of technology in the library/media center.
	Library/media specialist assists students and teachers in the use of technology in the library/media center when specifically asked to do so.
	Library/media specialist initiates sessions to assist students and teachers in the use of technology in the library/media center.
	Library/media specialist is proactive in initiating sessions to assist students and teachers in the use of technology in the library/media center.

	3e: 

Demonstrating flexibility and responsiveness
	Library/media specialist adheres to the plan, in spite of evidence of its inadequacy.
	Library/media specialist makes modest changes in the library/media program when confronted with evidence of the need for change.
	Library/media specialist makes revisions to the library/media program when they are needed.
	Library/media specialist is continually seeking ways to improve the library/media program and makes changes as needed to response to student, parent, or teacher input.


	DOMAIN 4:
	Library/Media Specialists:
	Professional Responsibilities
	
	

	COMPONENT
	Level of Performance
	
	
	

	
	UNSATISFACTORY
	BASIC
	PROFICIENT
	EXEMPLARY

	4a:

Reflecting on practice
	Library/media specialist does not reflect on practice, or the reflections are inaccurate or self-serving.
	Library/media specialist’s reflection on practice is moderately accurate and objective, without citing specific examples and with only global suggestions as to how it might be improved.
	Library/media specialist’s reflection provides an accurate and objective description of practice, citing specific positive and negative characteristics.  Library/media specialist makes some specific suggestions as to how the media program might be improved.
	Library/media specialist’s reflection is highly accurate and perceptive, citing specific examples.  Library/media specialist draws on an extensive repertoire to suggest alternative strategies and their likely success.

	4b:

Preparing and submitting reports and budgets
	Library/media specialist ignores teacher requests when preparing requisitions and budgets or does not follow established procedures.  Inventories and reports are routinely late.
	Library/media specialist’s efforts to prepare budgets are partially successful, responding sometimes to teacher requests and following procedures.  Inventories and reports are sometimes submitted on time.
	Library/media specialist honors teacher requests when preparing requisitions and budgets and follows established procedures.  Inventories and reports are submitted on time.
	Library/media specialist anticipates teacher needs when preparing requisitions and budgets, follows established procedures, and suggests improvements to those procedures.  Inventories and reports are submitted on time.

	4c:

Communicating with the larger community
	Library/media specialist makes no efforts to engage in outreach efforts to parents or the larger community.
	Library/media specialist makes sporadic efforts to engage in outreach efforts to parents or the larger community.
	Library/media specialist engages in outreach efforts to parents and the larger community.
	Library/media specialist is proactive in reaching out to parents and establishing contacts with outside libraries, coordinating efforts for mutual benefit.

	4d: 

Participating in a professional community
	Library/media specialist’s relationships with colleagues are negative or self-serving, and the specialist avoids being involved in school and district events and projects.
	Library/media specialist’s relationships with colleagues are cordial, and the specialist participates in school and district events and projects when specifically requested.
	Library/media specialist participates actively in school and district events and projects and maintains positive and productive relationships with colleagues.
	Library/media specialist actively pursues professional development opportunities and makes a substantial contribution to the profession through such activities as offering workshops to colleagues.

	4e: 

Engaging in professional development
	Library/media specialist does not participate in professional development activities, even when such activities are clearly needed for the enhancement of skills.
	Library/media specialist’s participation in professional development activities is limited to those that are convenient or are required.
	Library/media specialist seeks out opportunities for professional development based on an individual assessment of need.
	Library/media specialist actively pursues professional development opportunities and makes a substantial contribution to the profession through such activities as offering workshops to colleagues.

	4f:

Showing professionalism
	Library/media specialist displays dishonesty in interactions with colleagues, students, and the public; violates copyright laws.
	Library/media specialist is honest in interactions with colleagues, students, and the public; respects copyright laws.
	Library/media specialist displays high standards of honesty and integrity in interactions with colleagues, students, and the public; adheres carefully to copyright laws.
	Library/media specialist can be counted on to hold the highest standards of honesty and integrity and takes a leadership role with colleagues in ensuring there is no plagiarism or violation of copyright laws.
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COMPREHENSIVE EVALUATION PLAN:





Step  1:  AWARENESS 


Small group or faculty meeting.


Description of the process, timeline, and identification of educators to be evaluated.  


Forms and documents will be shared and discussed.  


Minimum of two formal observations required per evaluation cycle.  


One observation will be scheduled and the other(s) may be scheduled or unscheduled.  





Step  2:  Pre-Observation/Planning Conference


USD #385 Pre-Observation/planning form to be completed by teacher prior to meeting.


Discussion of lesson to be observed and planning form.  


Face-to face meeting with first-year teachers.  All other educators may share this information in written form.   





Step  3:  Classroom Observation #1


A formal observation is defined as viewing one complete classroom lesson.  


The evaluator will use USD #385 Classroom Observation Form to collect evidence.  


The educator will receive written feedback within 2 school days.





Step  4:  Post-Observation/Artifact Conference


Face-to-face conference to discuss scheduled classroom observation #1.  


Feedback Form will be shared with educator.  


Educator will share a minimum of 4 artifacts as evidence for Domains 1 and/or 4.  


Educator Reflection Form will be one of the required artifacts.  





Step  5:  Additional Classroom Observations


The evaluator will use USD #385 Classroom Observation Form to collect evidence.  


The educator will receive written feedback within 2 school days.





Step  6:  Final Summative Conference


Final conference to review comprehensive evaluation.   


USD #385 Evaluation Summary Sheet will be completed by evaluator and shared with educator.  


Feedback Form to be shared with educator.  


Discussion about strengths and areas for growth.  








 PLAN OF ASSISTANCE:


If an educator receives an “Unsatisfactory” rating on any component on the summative evaluation, a written Notification of Unsatisfactory Performance will be provided to the educator which will include areas requiring improvement.


Educator and administrator will collaboratively develop a Plan of Intensive Assistance.  This plan will include recommendations for corrective action and list evidence of sufficient improvement. 


After the plan of assistance is completed, a recommendation by the administrator will be indicated on the form.  











 Evaluation Procedures:


Awareness and training will be provided about the evaluation process and timeline by the administrator within the first 30 days of the school year.


First 2 years of employment:  A comprehensive evaluation will be completed twice during the school year.  This evaluation will be completed within the first 60 days of each semester. 


3rd and 4th years of employment:  A comprehensive evaluation will be completed at least once during the school year but no later than Feb. 15th. 


After 4th year of employment:  A comprehensive evaluation will be completed at least once every three years but not later than Feb. 15th of the school year in which the educator is being evaluated.    





Professional Development Action Plan (PDAP): Any educator not being formally evaluated through the comprehensive evaluation plan will complete a Professional Development Action Plan (PDAP).  PDAP goals will be developed collaboratively by both educator and administrator within the first 60 days of the school year. This plan will be reviewed by administrator and educator by the last contract day of the school year.  Note – Only the PDC may approve activities to be used for renewal of a license and is authorized to do so without regard to administrative recommendation or lack of recommendation.




















































































